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1st Grade ELA Speaking & Listening Standards 
 
Comprehension and Collaboration: 
 
CCSS.ELA-LITERACY.SL.1.1 
Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers 
and adults in small and larger groups. 
 
CCSS.ELA-LITERACY.SL.1.1.A 
Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about 
the topics and texts under discussion). 
 
CCSS.ELA-LITERACY.SL.1.1.B 
Build on others' talk in conversations by responding to the comments of others through multiple exchanges. 
 
CCSS.ELA-LITERACY.SL.1.1.C 
Ask questions to clear up any confusion about the topics and texts under discussion. 
 
CCSS.ELA-LITERACY.SL.1.2 
Ask and answer questions about key details in a text read aloud or information presented orally or through 
other media. 
 
CCSS.ELA-LITERACY.SL.1.3 
Ask and answer questions about what a speaker says in order to gather additional information or clarify 
something that is not understood. 
 
Presentation of Knowledge and Ideas: 
 
CCSS.ELA-LITERACY.SL.1.4 
Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly. 
 
CCSS.ELA-LITERACY.SL.1.5 
Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and 
feelings. 
 
CCSS.ELA-LITERACY.SL.1.6 
Produce complete sentences when appropriate to task and situation. (See grade 1 Language standards 1 
and 3 here for specific expectations.) 
 

 
 
 
 



9th and 10th Grade ELA Speaking & Listening Standards 
 
Comprehension and Collaboration: 
 
CCSS.ELA-LITERACY.SL.9-10.1 
Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) 
with diverse partners on grades 9-10 topics, texts, and issues, building on others' ideas and expressing their own 
clearly and persuasively. 
 
CCSS.ELA-LITERACY.SL.9-10.1.A 
Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation 
by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned 
exchange of ideas. 
 
CCSS.ELA-LITERACY.SL.9-10.1.B 
Work with peers to set rules for collegial discussions and decision-making (e.g., informal consensus, taking votes on 
key issues, presentation of alternate views), clear goals and deadlines, and individual roles as needed. 
 
CCSS.ELA-LITERACY.SL.9-10.1.C 
Propel conversations by posing and responding to questions that relate the current discussion to broader themes or 
larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions. 
 
CCSS.ELA-LITERACY.SL.9-10.1.D 
Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when 
warranted, qualify or justify their own views and understanding and make new connections in light of the evidence 
and reasoning presented. 
 
CCSS.ELA-LITERACY.SL.9-10.2 
Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, orally) 
evaluating the credibility and accuracy of each source. 
 
CCSS.ELA-LITERACY.SL.9-10.3 
Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or 
exaggerated or distorted evidence. 
 
Presentation of Knowledge and Ideas: 
 
CCSS.ELA-LITERACY.SL.9-10.4 
Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow 
the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, 
and task. 
 
CCSS.ELA-LITERACY.SL.9-10.5 
Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to 
enhance understanding of findings, reasoning, and evidence and to add interest. 
 
CCSS.ELA-LITERACY.SL.9-10.6 
Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or 
appropriate. (See grades 9-10 Language standards 1 and 3 here for specific expectations.) 
 

 



Which	Core	Instruction	Phase	is	more	likely	to	develop	Old	or	New	Economy	Skills,	Growth	Mindset,	and	SEL?
 
 
 

 
 

 

Old	Economy	Skills	
 

New	Economy	Skills	
 

Directed work Works toward goals with little direction 

Work in isolation 
 

Self-directed teamwork 
 

Restate facts 
 

Analytic skills 
 

Order and conformity 
 

Interpersonal communication skills 
 

Accuracy 
 

Complex problem solving 
 

Repetitive tasks  
 

Persistence in the face of difficulty and 
failure 
 

Efficiency  
 

Innovating and creating 
 

*From Who Moved My Standards? by Michael D. Toth 

 

Fixed	Mindset	
Intelligence is static 

Leads to a desire to learn and 
therefore a tendency to… 

 

Growth	Mindset	
Intelligence can be developed 
Leads to a desire to learn and 

therefore a tendency to… 
 

Avoid challenges 
 

Embrace challenges 

Give up easily due to obstacles 
 

Persist despite obstacles 
 

See effort as fruitless 
 

See effort as path to mastery 
 

Ignore useful feedback 
 

Learn from criticism 
 

Be threatened by others’ 
success 
 

Be inspired by others’ success 
 

*From Carol S. Dweck’s mindset theory

 

SEL	(Social-Emotional	Learning)	Competencies	
	

Self-Awareness: The ability to accurately recognize your emotions and thoughts and know how they influence behavior. 
 
Self-Management: The ability to regulate your emotions, thoughts, and behaviors effectively in different situations. 
 
Social Awareness: The ability to adopt the perspective of other people and to empathize with other people from diverse backgrounds and cultures. 
 
Relationship Skills: These skills enable a person to establish and maintain healthy and rewarding relationships with diverse individuals and groups. 
 
Responsible Decision-Making: A person who makes responsible decisions has the ability to make constructive and respectful choices about personal 
behavior and social interactions. 
 

*From the Collaborative for Academic, Social, and Emotional Learning (CASEL) Core Competencies 



Students’ Opportunities to Achieve Rigor
The SOAR Rubric is a companion tool to standards-based lesson planning. It is a student evidence rubric, NOT a teacher 

observation rubric. Get started with selecting one or two student evidences on which to focus. Add more when you are ready.

Getting all students to SOAR is the goal!

Student 
Evidences

Traditional
(Old Economy) Student Centered Real-World Applied

(New Economy)
S T U D E N T  G R O U P S

Student Grouping Whole class or clustered into small 
groups doing independent work

Groups working on a common task Teams working to solve or accomplish 
a real-world applied  task

Group Task 
Taxonomy Level

Recall and skill/concept 1 Application of skill/concept 1 Extending knowledge through strategic, 
analytical, and visionary thinking 1

Student Discussions Talks mostly when 
prompted by teacher

Talks unprompted to other students 
about the content, common 
task, or group process; limited 
use of academic vocabulary

Talks using academic vocabulary with meaning and 
understanding, questions other students’ thinking or 
claims, cites text evidence for own thinking or claims, 
probes other students’ thinking and claims, takes 
various positions on a subject to examine its merits

Taxonomy Level of 
Student Discussions

Recall and skill/concept 1 Application of skill/concept 1 Extending knowledge through strategic, 
analytical, and visionary thinking 1

Student Group 
Dynamic

Whole class, but little 
small-group dynamic

Functions with low autonomy, 
roles often unclear, awkwardness 
and uneven e� ort among 
group members

Team roles and norms are clear, all members engaged in 
discussions and tasks, peer coaching is evident, members 
question each other and examine claims, members 
encourage each other and recognize e� ort and progress

S T U D E N T  A C C O U N T A B I L I T Y

De� nition of 
Success

Students are often unable to 
identify what success is or 
looks like other than a grade

De� nition of success is provided 
for the performance task by the 
teacher and known by the students

Students are involved in determining what 
success is and looks like for performance 
tasks aligned to rigorous standards

Peer Accountability 
for Learning

Little to no peer accountability Limited peer accountability 
for their role in the group, 
most accountability coming 
through the teacher

Team is only successful if all team members reach their 
goals, members hold each other accountable for achieving 
the team and individual learning goals with peer support 
visible, teams self-regulate behavior to optimize learning

Students Tracking 
Their Own Progress

Students rarely track their own 
progress to academic goals

Students are tracking their 
progress to academic goals

Students have a role in determining their own 
academic goals and tracking their progress to 
those goals aligned to rigorous standards

Tracking of 
Team Progress

Little to no tracking of group 
progress to academic goal

Teacher tracks the group 
progress to academic goal

Team tracks its own progress to the academic goal

P R A C T I C A L  A P P L I C A T I O N

External Real-World 
Application

Passive glimpse of the real 
world through images, videos, 
lecture-based examples

Performance tasks re� ect a 
real- or future-world scenario 
and authentic resources

Students help design the performance task with the 
real- or future-world scenario and authentic resources

Use of Technology Technology predominately 
augments lecture such as 
interactive whiteboards and 
student-response devices or 
students using computer-aided 
interventions or learning programs

Technology used to retrieve facts 
and de� nitions or automate 
traditional functions like taking 
notes and writing a paper using 
word-processing software

Technology used to investigate, explore, create, analyze, 
and connect the classroom to real-world experiences

Self-Actualization2 Low self-actualization due to 
lack of choice, limited work with 
peers, lack of empowerment, lack 
of feelings of accomplishment 
through e� ort and contribution 
to something greater than self

Moderate self-actualization through 
working with peers on shared tasks 
and collaboration with limited 
autonomy during group work

High self-actualization through ability to make 
choices, empowerment to drive one’s own learning, 
accomplishment through reaching individual and team 
goals through persistence and e� ort, making a meaningful 
and valuable contribution to something greater than 
oneself through helping others achieve their goals, 
celebrating team successes, and continuous improvement

SOAR
Quick Reference Guide

1 Webb’s Depth of Knowledge
2 Self-actualization: The achievement of one’s full potential through creativity, independence, spontaneity, and a grasp of the real world (Dictionary.com)
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